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Abstract 
The traditional teacher-centered lecture method has been adopted for College English teaching in China since the 1950s. It 
aims to equip students with grammar and vocabulary knowledge, rather than improving students’ ability in using English. In 
the 1980s, an interactive student-centered teaching method was introduced in China. Nevertheless, the implementation of 
student-centered method was hindered by the large size of College English class. Recently, a computer and classroom based 
method has been widely applied in College English teaching. Although the current computer and classroom based English 
teaching methodology has improved enormously, it is still immature. In response, this study sought to analyze current College 
English teaching methodology for non-English major undergraduates from a perspective of language planning in Hefei, 
China.  
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1. Introduction 
     Language planning and language policy have been hot topics in the field of applied linguistics. Many studies 
have been conducted in this area, however, less emphasis is given to foreign language-in-education planning for 
college English learning in China because Chinese scholars have been focusing on foreign language teaching 
rather than foreign language planning for decades.  
     Nowadays, China is evolving from a ‘localized nation’ to an ‘internationalized nation’ (Li Yuming, 2010c), 
thus the demands for talents are changing. ‘Localized nation’ requires foreign language talents in limited areas, 
for example, diplomacy and translation. The ‘internationalized nation’ however demands for foreign language 
speakers in daily life, for instance, in the supermarket, in the hospital, etc.. China is a multiracial country with 56 
ethnic groups. According to the book The Languages of China, there are 129 ethnic languages in China (Sun 
Hongkai, 2007). The language planning and language policy have been focusing on the relationship between Han 
language and ethnic languages, and it has a sound and systematic policy on that. Yet, there never has been a 
consistent well-designed plan for foreign language-in-education planning. A successful methodology always 
serves the teaching aims (Kaplan & Baldauf, 2003). Different periods need different talents, the teaching aims are 
different accordingly. In China, College English teaching method has been continuously improving, and although 
significant achievements have been made, it still has far to go.  
 
Nomenclature 
A  Language Planning  
     The term of ‘language planning’ was given various definitions by different linguists. Among which, ‘a 
deliberate effort to influence the function, structure, or acquisition of languages or language variety within a 
speech community’ (Kaplan & Baldauf, 1997) has been universally accepted by the masses. As early as 1957, 
Uriel Weinrich first proposed the terminology ‘language planning’ in a seminar held in Columbia University (Liu 
Haitao. 2006). Two years later, American-Norwegian scholar Einar Haugen defined it as a concept in this way 
‘...an activity of preparing a normative orthography, grammar, and dictionary for the guidance of writers and 
speakers in a non-homogeneous speech community’ (Liu Haitao, 2006). According to Weinstein, ‘Language 
Planning is a government authorized, long term, sustained, and conscious effort to alter a language function in a 
society for the purpose of solving communication problems’ (1980). In 1989, Cooper gave language planning a 
more appropriate definition ‘deliberate efforts to influence the behavior of others with respect to the acquisition, 
structure, or functional allocation of their language codes’ (1989). Through fifty years of study, the recent 
scholars widely accepted the viewpoint that language planning is composed of corpus planning, status planning 
and language acquisition planning. 
 
B  Language-in-Education Planning 
     In 1989, Ingram defined language-in-education planning as the governmental acts on achieving the aim of 
language planning through education system. Kaplan and Baldauf (1997) deemed that Language-in-education 
planning is different from language planning, because language planning involves many aspects of the society, 
while, Language-in-education planning affects only the education sector. In the education context, access policy, 
personnel policy, curriculum policy, methodology and materials policy, resourcing policy, community policy, 
and evaluation policy are the seven key aspects in language-in-education policy (Kaplan & Baldauf, 2005). 
Access policy means when and who learn what language. Personnel policy refers to the in-service and pre-service 
trainings of teachers. Curriculum policy means the specific teaching goals. Methodology and materials policy 
involves the teaching methods and teaching materials adopted in a particular period. Resourcing policy is 
language education finance. Community policy contains parental attitudes, funding sources and recruiting 
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teachers and students. Evaluation policy involves evaluation of curriculum, student success, teacher success, 
interest, cost effectiveness, societal change and basic policy.  
 
C The Difference between English as a Second Language and English as a Foreign Language 
     Before distinguishing English as a second language (ESL) and English as a foreign language (EFL), we 
should find out the difference between a second language and a foreign language. A second language is a 
language that is learned after one has already learned one language. It is often learned for business purposes 
because of the second language’s dominance in important affaires. A foreign language is a language that is from 
a country other than one’s native country. Foreign languages are usually learned for the sake of learning about the 
culture and people who speak it (Brown, 2000).   
     It is clear to see that the most obvious difference between a second language and a foreign language is the 
motivation for people learning them. Similarly, the major difference between ESL and EFL is the status of 
English. In such countries like China, English is primarily taught as a foreign language. This means that students 
from primary to high school level study English in a formal school setting for a set number of hours per week. 
The major language for business and trade in China is Mandarin. Chinese use English to communicate with 
friends and make business transactions. Nevertheless, in India the expectation is to teach English as a second 
language. It is because English is the language for politics, trade and commerce. In both cultural and social 
contexts, the expectation to learn English is very different and this has deep implications for teaching. 
In day to day teaching, the difference between ESL and EFL is also reflected from the motivations of the 
students. The adult ESL learners usually have both intrinsic and extrinsic motivations for learning English. They 
study English for an external purpose – to get a job, communicate at the supermarket store, and speak to their 
children.  Many of these learners also possess intrinsic motivation – which means, they study the language for the 
sake of learning it and have a real deep desire. By contrast, the EFL learners usually have discipline problems to 
keep themselves on the task since speaking English is not a necessary skill for them to survive. Some of them are 
even culturally influenced so that they cannot maintain their attention for the entire lesson. 
 
D            Methodology Policy 
 
     Methodology policy and materials policy are always used together as methodology and materials policy. 
Materials are the teaching content and methodologies are the ways that language instruction is delivered by. In 
this study, only the methodology is considered. According to Kaplan and Baldauf (2003), effective instruction 
must be interactive, that is to give learners the opportunities of using the language. To achieve this means an 
effective language instruction should be carried out using a student-centered method. Kaplan and Richard also 
mentioned that a successful methodology is relevant to the teaching aims. For example, if a curriculum aims to 
develop learners’ speaking skill, the communicative approach will be a suitable method. While, if a curriculum is 
expected to cultivate learners’ writing skill, the product and process approach can be adopted in teaching.  
2. Recent Status of Foreign Language Planning in China 
     Regarding the recent language planning in China, Li Yuming, the director of Language Information Bureau of 
the Chinese Education Ministry, elaborated on the present status of language planning in China in his book 
Language Planning in China (2010a). The book showed us that China has done a lot of work on spreading the 
Han language (Mandarin) and on foreign languages education in the last hundred years. He          
distinguished two kinds of bilingualism in recent China, namely ethnic-Han bilinguals and Han-Foreign language 
bilinguals. It is well known that China is a multiracial country with 129 ethnic languages. Under such 
circumstance, language planning and policy in China have been focusing on the relationship between Han 
language and ethnic languages. And China has done a highly effective job because it has a well-designed policy 
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on ethnic-Han bilingual instruction, but there is no legal ground for Han-English bilingual instruction. (Li 
Yuming, 2010).  
     Li Yuming further elucidated the issues of foreign language education in his book Language Planning in 
China, sequel (2010b). He said ‘priorities currently are consolidating the position of Han common language and 
spreading it…another channel of communication is strengthening foreign language education’ (Li Yuming, 
2010b). China has a large population of foreign language learning. There are three main reasons. Firstly, if 
Chinese do not understand foreign language, they will lose their opportunities to perform in the international 
arena. Secondly, there are more and more international conferences convened in China. For instance, Beijing 
Olympic Games, Shanghai Expo 2010, Asian Games…, so that offering foreign language translation service is an 
urgent issue in recent China. Thirdly, many Chinese go abroad to study or work. Hence, mastering foreign 
language is a basic ability of being a ‘cosmopolite’. Li Yuming noted that there are some problems with foreign 
language education in China. First, foreign language learning negatively influences the mother tongue. Second, 
although China has invested large sums of time and money on foreign language education, its impact has been 
minimal. Third, China lacks qualified teachers and good teaching materials. Fourth, the lack of education finance 
has always prevented foreign language education from further development. Therefore, making a feasible foreign 
education planning becomes a burning question. 
3. The Development of College English Education for Non-English Major Undergraduates in China 
     According to Dai Weidong and Hu Wenzhong (2009), modern college English education is being developed 
in two phases. College English Education Before Reform and Opening-up (1949-1978) and College English 
Education After Reform and Opening-up (1978-now). Based on Wang Shouren’s book A Report of College 
Foreign Language Education Development (1978-2008), the phase of College English Education After Reform 
and Opening-up can further be divided into three periods, namely recovering period (1978-1984), developing 
period (1985-2001) and reforming period (2002-now). 
     In the recovering period, college English education had been recovering from the demolition of the Cultural 
Revolution. In 1978, the Ministry of Education convened a national foreign language education conference in 
Beijing. The representatives proposed that teachers should devote major efforts to developing college public 
foreign language education (Li Chuansong & Xu Baofa, 2006). Since then, the public English education had been 
highly regarded. From 1979, foreign language exam result was taken account into the total score of college 
entrance examination. This policy raised the starting point of college English education. In 1982, the China 
Public English Teaching Commission was found which gave an impetus to improve college English teaching 
quality. 
     In the developing period, college English education reached a plateau of development. Since 1985, the name 
‘college English’ took the place of the name ‘public English’ gradually. ‘China Public English Teaching 
Commission’ was renamed ‘College Foreign Language Teaching Commission’ in 1986. Two College English 
teaching curriculums were promulgated in the phase. And the establishment of College English Test Band 4 
(CET-4) and Band 6 (CET-6)—English as a foreign language tests for non-English major undergraduates and 
postgraduates in China—promoted English teaching reformation and improvement.  
     In the reforming period, the modification of foreign language education planning played a promoting role to 
the improvement of college English reformation. After Beijing succeeded in its Olympic bid and China joined 
WTO in 2001, China made new requests for students’ English capability. In light of the new situation, the 
Ministry of Education carried out a series of reformations. Those reformations improved students’ listening and 
speaking skills and cultivated their autonomous learning ability. The new teaching method which was based on 
computer and classroom has been in use until recently. Compared with the old teaching materials, the new 
materials are more practical. 
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4. College English Teaching Methodology in China 
     In terms of teaching ideas, foreign language teaching models may be classified into three categories, i.e. 
instructive teaching model, interactive teaching model and comprehensive teaching model. 
In the instructive teaching model, the teachers are centered. The teaching process is based on the lecturing, and 
the students just passively take notes rather than actively participate in class activities. In the interactive teaching 
model, the students are centered. The teaching process is based on the students’ activities, and the teachers’ role 
is to design curriculums, assign tasks, organize and coordinate students to participate in class activities. In the 
comprehensive teaching model, the teachers’ lecturing and students’ class activities are properly combined. By 
aid of the modern teaching equipment, part of the classroom lecturing may be transferred to extracurricular from 
which the students may independently learn. 
For a long time, China’s college English teaching had been restricted by teaching resources of the day. It was 
primarily based on the ‘teacher-blackboard-chalk’ model, i.e. the teachers are accustomed to lecturing by detail, 
and the students are accustomed to recording and reciting. Under this model, the teachers lecture on the basis of 
their respective understanding, and the students' enthusiasm and initiative is difficult to play. 
In the mid-1980s, College English curriculum began to put ‘listening, speaking and writing’ on the list of 
teaching objectives. Chinese Colleges began to emphasize teacher-student interaction via interactive teaching 
model. However, due to the limitations of teaching scale and teaching conditions, interactive teaching model was 
mostly confined to English major class rather than non-English major class, and the cultivation of students' 
English proficiency is difficult to implement. 
Coming into the 21st century, the teaching conditions have been greatly improved, a new teaching model, i.e. a 
combination of lecture-based teaching and interactive teaching, came into being. It is supported by computer 
technology, especially network technology, to extend teaching and learning from the classroom to extracurricular. 
It highlights the dominant position of students in the learning process and the leading role of teachers in the 
lecturing process, and ensures students to master the knowledge of English and improve their English application 
ability. 
5. Methodology  
     This research included the use of both quantitative and qualitative methods. It was conducted to observe and 
analyze the questionnaires and interview that were answered by ten English teachers and 200 undergraduates of 
University A and University B.  These two universities were chosen because they are key universities in Hefei. In 
University A, three classes from Institute of Economics were selected to answer the questionnaires. All of the 
students were sophomores, and their ages ranged from 18 to 20. In total, 140 questionnaires were sent out and all 
of them were retrieved. In University B, 60 questionnaires were sent out to two College English classes, and all 
of them were retrieved. Those students came from different faculties, and all of them were freshmen except two 
retaking junior students. Their ages ranged from 17 to 21. These two particular groups of students were chosen 
because they could represent non-English major undergraduates in Hefei. College English is a compulsory course 
for non-English Major students. In Hefei, College English course is provided for the first four semesters, and 
universities give the final exam at the end of each semester. The overall credit is around 16. For that reason, only 
the first year and the second year students were selected as the research subjects.  
     Five college English lecturers from University A and five from University B were selected to fill the 
questionnaires for the lecturers. 118 valid questionnaires for the student from University A and 49 from 
University B were retrieved. All the ten college English lecturers answered the questionnaire completely. Two 
College English lecturers from each university were selected to do the interview. These four lecturers represented 
the lecturers of different age groups. Their ages were between 27 and 50, and their years of teaching experience 
ranged from 3 to 26. 
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      For the purpose of scientific analysis of the data, the software SPSS was adopted for quantitative analysis.  
All the items in valid questionnaires were digitalized and input into SPSS. 
6. Data Analysis and Findings 
     Changing teacher-centered method into student-centered method is a significant reform of college English 
education recently. By observing the statistics, both students and lecturers hold the idea that teacher-centered 
method can help students to get high marks in the exams, but it cannot improve students’ English. Five of the 
lecturers use both teacher-centered model and student-centered model, while four prefer to use teacher-centered 
model, and only one of them use student-centered model. Seven lecturers adopt mixed methods, while two of 
them use task-based approach, and one lecturer adopts the communicative approach. Situation approach and 
Audio-lingual method are not adopted by the lecturers.  
Table 1. Frequency of teaching activities in English class (multiple responses question) 
Teaching Activities N 
Dialogue in pairs 9 
Group discussion 9 
Group presentation 4 
Individual presentation 5 
No activities 1 
Total 28 
 
     Based on the Table 1 above, it is found that dialogue in pairs and group discussion are the two teaching 
activities most frequently used in English class. As for the teaching styles of the ten lecturers in their classes, five 
of the lecturers are accustomed to explaining textbooks and asking students to do exercises in the class, while 
four of them use teaching methods flexibly, and they put particular emphasis on English practical application.  
Only one lecturer used textbook explanation. 
 
In addition to studying the frequency and percentage of the questionnaire answers on current situation of 
College English teaching methods, significant difference in both the students’ and the lecturers’ attitudes towards 
current college English teaching methodology among different groups are discussed in this survey as well. In 
order to investigate whether there are statistically significant differences for different groups, one-way between-
groups ANOVA and independent-samples t-test are adopted. The results reveal that the students of Technology 
and Engineering and the students of Science major favour the computer and classroom based teaching method 
more; the degree of agreement among the students who started to study English from grade 1 to grade 3 about the 
statement of ‘Student-centered mode can improve students’ ability of practical application, and it can also help 
students to get high marks in the exams’ is higher than the other three groups, see Table 2. 
 
Table 2. One-way ANOVA results by students’ English learning years in ‘Student-centered mode can improve 
students’ ability of practical application, and it can also help students to get high marks in the exams.’ 
 Mean SD N Minimum Maximum 
from Kindergarten 3.00 1.000 3 2 5 
from Grade 1-Grade 3 3.82 .751 11 3 5 
from Grade 3-Grade 6 3.26 .828 46 1 5 
from Junior Middle School 3.02 .911 107 1 5 
Total 3.00 .898 167 1 5 
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Overall, the lecturers’ teaching focus on vocabulary, grammar and reading comprehension in college English 
teaching, followed by writing method, oral practice and listening comprehension. In the survey, seven of ten 
lecturers adopt mixed methods. In addition to teaching basic English knowledge and textbooks, most lecturers 
like to introduce background knowledge and literature of English speaking countries to the students. A few of the 
lecturers would teach speech and specialty English. Multimedia teaching instrument is available in each 
classroom of the ten lecturers, and six of ten lecturers use it frequently. Multimedia online English teaching and 
learning systems are available in both universities. Five of the lecturers use the system frequently, four lecturers 
often use it and one lecturer uses it occasionally.  
     Because of the large number of the students, the main teaching model in University A is teacher-centered. The 
teaching style is textbook explanation and doing exercise, and the content related to College English Test and 
final exam are always involved in the class. English for specific purpose is seldom taught in the class. Students 
are not interested in the content unrelated to the College English Test or final exam. Students do not accept 
teaching in English, so the lecturers use code switching between English and Chinese in classroom teaching.      
     According to the lecturers from University B, the teaching model in their classes is student-centered mixed 
with teacher-centered. The English class is dominated by lecturers' explanation; yet, the students are encouraged 
to do presentation in class. Their students are not interested in the content related to College English Test or final 
exam. They are fond of discussing the culture and current events of English speaking countries. One of the 
interviewees teaches students in English, the other one code switches between two languages in teaching. Each 
faculty offers English for specific purpose course, and the course is taught by the lecturers who graduated with 
English degree.  
7. Conclusion 
     Through persistent efforts, the reform of College English teaching methodology in China has achieved some 
success. Mixed teaching method has gradually taken the place of the traditional one-way teaching method which 
could facilitate mobilizing the initiative of both lecturers and students. The new teaching method based on 
computer and classroom places a premium on lecturers’ individualized teaching and students’ autonomous 
learning ability. The multimedia teaching makes the abstract knowledge tangible and visualized.  
     The results revealed some problems of current college English teaching methodology. First, the teacher-
centered method is still widely used in College English class because of the large group of students and limited 
class hours. Normally, there are only four English class hours every week, and 36 English class hours per 
semester. Each class hour is 45 minutes. On average, there are 60 to 80 students in each classroom. Second, 
college English lecturers resort to textbooks for language practice in order to help the students passing final 
exams. The lecturers interviewed point out the experts who design the final examination paper for the students 
are not allowed to participate in their classroom teaching, for that reason, these experts can only design the exam 
paper according to the textbooks. Third, lecturers that teach in the large sized College English classroom do not 
have enough time to cover as many subjects as lecturers that teach in small classrooms. Fourth, use of multimedia 
reduces the opportunity of face–to–face communication between lecturers and students. It may result in ignoring 
students’ emotional changes by lecturers. Last, some multimedia teaching courseware is not qualified. 
Accordingly, this study proposed that more professional autonomy should be given to lecturers; the number of 
students should be reduced in each classroom so as to carry out various teaching methods in English class; 
English for specific purpose courses should be introduced as the compulsory courses in the university; lecturer’s 
professional quality should be improved because the student-centered model requests the lecturers to have perfect 
command of English; and computer-based teaching should not be over-relied on, students can be assisted by 
multimedia instruments in choosing learning contents according to their English levels and specific needs under 
the guidance of lecturers. 
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